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A preferred vision for administering secondary schools: A reflective essay
Abstract
Twenty some years ago I decided I would become a teacher, I believed I could make a difference. I have
mostly been satisfied with my role as an educator. I was, however, dissatisfied with one area. That was
the qualities of those that led the schools in which I taught. On several occasions actions taken or plans
made were not handled very well. My fellow teachers and I were not sure how or why we were to
complete an assigned task. It appeared as though we were asked to implement some change without
adequate direction and no clear understanding of expected outcomes. This was a very dissatisfying
experience. Early on I was sure that I could have done a better job of articulating the intent of action to
those with whom I worked.
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Twenty some years ago I decided I would become a teacher, I
believed I could make a difference. I have mostly been satisfied with my
role as an educator. I was, however, dissatisfied with one area. That was
the qualities of those that led the schools in which I taught. On several
occasions actions taken or plans made were not handled very well. My
fellow teachers and I were not sure how or why we were to complete an
assigned task. It appeared as though we were asked to implement some
change without adequate direction and no clear understanding of
expected outcomes. This was a very dissatisfying experience. Early on I
was sure that I could have done a better job of articulating the intent of
action to those with whom I worked.
My continued dealings with the various principals that I have worked for
raised other questions. What did these people know that I did not? What
did it take to be an effective school administrator?
These two points have nagged at me for years. I realized that there
were two options that I could take: ignore the aggravation and continue
doing my job exactly as I had been doing; or enter a program that would
prepare me to be a school administrator. I knew and believed that the
former was not the best choice, so I elected to pursue the latter.
What this paper will reflect is what I have gained from my experiences
in the classes of Educational Administration at the University of Northern Iowa.
It will also show how my thoughts have changed or solidified and how my
curiosity of administration work has been satisfied.

2

Perspective and Development
Exploring what my principals knew that I did not know lead to other
questions. How and why did our educational system evolve? Where is it
going and why?

Historical
Prior to our country's independence there were few schools and they
were mostly parochial. Control of early public schools was at the local
level. Town selectmen or a committee made all decisions. Support for
primary education was strong but little or no support was given to anything
beyond that (Campbell, Cunningham, Nystrand, & Usdan, 1985).
The country changed dramatically during the second half of the 19th
Century; these changes directly affected the structure and philosophy of
our schools. The industrialization of the country excluded the adolescent
population from the labor intensive factories and farms. Child labor laws
were passed to remove children from the work force and to protect the
adult labor force. Adolescents were required to attend schools so that they
might be better prepared for advanced technology and to give them
something to do during the day (Jensen, 1985).

Perceived
The current perspective of many lay people is that our schools do not
educate completely all of the young people of the country. Many look
back on their own education and see it as superior to that of their children or
grandchildren. As far as preparing them for the challenges of their lives, they
are probably correct. However, statistics cited by Lamar Alexander (1991)
in his address to the Nation's Governors' Panel on Education 2000 show the
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amount of skills and knowledge now imparted and successfully received
by today's students exceeds the skills and knowledge taught just 20 years
ago. He adds that while this is good it is not nearly good enough to meet
the needs of our rapidly changing society.

Actual
Any school administrator needs a general vision or understanding of a
school's mission that could be used at any school in which he/she might
become employed. A clear and vital mission is the first requirement for
school improvement (Boyer, 1984). This vision or mission should be of a
general nature. I believe that the particular needs of any one school district
could be plugged into this vision and the focus of reform should be in these
areas.
I believe that the general mission of schools has changed very little
over the years. The vision of those heading the schools has changed much
more and the particular points of how, when, where, and why have
changed considerably. These points will continue to change as society
changes.
I will strive as an educational administrator to build trust and
understanding between the staff and students of the school I administer.
feel that trust is necessary to develop a love or desire of learning. Trust
supports encouragement to try new things and to dream the impossible.
These are key elements in developing a school where all students will be
challenged to become all that they can be.
Schools can and will do a better job of meeting society's needs. The
school I lead will do this if I provide leadership and encouragement. I will
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make every effort to invite all staff to participate to the maximum of their
ability. Should all or most of the staff become committed to a particular
effort, our school will do much better preparing the students in that area.
How and Why People Teach and Learn
I had never given much thought to how or why people learned what
they knew. I assumed everyone was like me, that they became curious
about something and took the time to learn about it. I totally overlooked
extreme gaps in my education as unimportant. The coursework that this
program took me through made me aware of many things regarding
learning and teaching.
Learning Styles
I believe that there are several distinct styles of learning, and that
students can be grouped in these styles as preferred methods of learning
information or tasks. I became aware of the senses through which people
remember difficult information most easily--by hearing, speaking, seeing,
manipulating, writing, or a combination of these (Dunn, Beaudry, & Klavas,
1989),
Teachers tend to teach by the method that they were taught or the
method by which they personally learn best. They also prefer to be in a
structure with which they are familiar. Subject matter is the oldest and most
used framework for curriculum organization (Cuban, 1982; Ornstein, 1982).
Many teachers not only prefer this framework, but they often think this is the
only way schools should be structured.
As a principal, I will do everything possible to assure that teachers will
teach using multisensory resources. Initial instruction will be matched to the
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majority of the students' preferred learning style. Reinforcement and
reteaching will be through a secondary style of learning.
In the school I lead I will encourage alternative structures. Teachers are
really incredibly talented people who, with a little bit of direction. can do so
much more (Miller, Thomson, & Roush, 1989). Teachers do have interests
and talents outside their certification or endorsement. These interests can
and should be tapped. Involving interested persons in subject matter
should infect students with a wonder and a desire to learn more about this
area.
The temperament and self-concept of the students that enter our
schools can be controlled or manipulated somewhat by the staff of a
school. David Elkind (1984) saw adolescence in two categories, integrated
or patchwork. His integrated teen-agers all shared prime characteristics: a
set of attitudes, values, and habits that enabled the young person to serve
self and society; and a strong sense of self-esteem. His patchwork teenagers have acquired a set of attitudes, values, and habits that are more or
less unconnected with one another. I believe that we can do much to
enhance the self-esteem of all of our students by making our schools a safe
and secure environment for them.
I believe students cannot or will not learn effectively if they are
uncomfortable or feel threatened. If the room or method of instruction
creates excessive anxiety, learning suffers. It is clear that student behaviors
influence teacher behavior. These interactions result in more contact with
and verbal feedback from the teacher.
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As a principal, I will make it a priority that the school I administer be a
clean neat environment conducive to learning. It will be a well-lighted
bright place. All students that enter must feel safe and secure. There must
be pride in the school, pride in its appearance, and pride in its
accomplishments.
I believe that there are several reasons that people learn what they
learn. External pressures are exerted on school children that affect their
behavior in the classroom. Some of these pressures are positive and
encourage learning; others are negative and discourage learning. As a
principal, I will need to direct and inservice staff to work with the positive
external motivators and overcome the negative ones.
One of the reasons that students like school is because it is where they
can gather and socialize with friends. Another goal of students is to pass the
courses and stay out of trouble. This goal is often extrinsically motivated by
grades (Finn, 1986).
Both of these goals can be managed and directed to meet the
objectives of the school. Most students believe that they learn a lot in a high
demand, highly structured course, but they do not particularly enjoy their
learning experiences in these classrooms. Students can be brought to
accept high work demands and routine structure and even enjoy these
academic activities if they can socialize while performing them (Finn, 1986).
Teachers need to invite success. I believe students behave in
accordance with a teacher's perception of their ability. Encouraging
teachers to express to their students that they are responsible, able, and
valuable will enhance student self-esteem and stimulate students to learn.
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I believe in cooperative learning. Teachers must promote shared
responsibility for leadership and learning; they must directly teach social
skills. They must analyze and evaluate methods that will increase their
students ability to solve problems and share work. This will also promote
higher levels of self-esteem and a sense of belonging.
All persons will attempt to meet preset expectations if they understand
those expectations. Teachers must set high expectations to invite success.
Minimal success at a higher level can be more beneficial than total success
at a low level (Finn, 1986).
Teachers who are good motivators know that their interactions with
students are central to a successful lesson. All teachers must evaluate their
interactions with their students. These interactions should center around the
lesson, enhance self-esteem and develop a more positive classroom
environment (McDaniel, 1984).
Teachers in the school I lead will take into consideration how they
teach, and how their students prefer to learn. They will make every effort to
match the method of instruction to the style(s) of learning. Teachers will
promote an active learning environment by getting as many students as
possible involved in each learning activity. They will have each of their
students read, write, listen, and talk about the critical elements of each
lesson.

Teachioo Styles
Currently, many persons believe that too many illiterate students pass
from grade to grade and eventually graduate (Ornstein, 1982). This
perception, founded or not, must change. I, as a school administrator, must
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do what I can to communicate and demonstrate to my community that
our teachers are doing their best to maximize the learning of each student
that enters their classroom.
Barbara Tye (1984) found teachers were doing very little diagnostic
testing. I believe that it is important for teachers to know what their students
know. They should also know how each of their students learn best.
I will, when and where possible, structure my school calendar so that
each teacher will have the necessary time to test each student for which
they are responsible. These diagnostic tests should aide them in structuring
their presentations so that each child may perform at his/her maximum.
Teachers need the time to figure out how each student thinks (Sizer, 1984).
will try to give them the time to do this. I will also provide them with the
proper instruction in how to administer, score, and interpret these tests.
I, as Gough (1987) suggested, believe teachers should make a

deliberate effort to develop higher-order thinking skills that emphasize
character development through a curriculum that involves students in
thinking about the moral and ethical struggles of literary and historical figures
and the lessons of those experiences for their own lives. Much has been
made of the lack of morals and ethics over the last few years. I do feel that
school is an appropriate area to emphasize moral and ethical
development. The imparting of a standard culture has been and should
continue to be an important goal of school (Cheever & Sayer, 1982).
Students must learn why answers are right or wrong (Sizer, 1984).
Students must not be allowed to be able to simply respond and then go
on to the next question. Knowing why answers are right or wrong is
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important for development of critical thinking skills. It also strengthens
learning and creates a stronger base for further learning.
I feel that another way of developing more complete learning and
critical thinking is through the use of class discussion. Most lectures lack
drama, they repeat material easily available elsewhere (Powell, Farrar, &
Cohen, 1985). Lecture classes also tend to place the students in a passive
mode.
I will encourage and emphasize class discussion. I feel that this places
the students in a more active learning mode. Teachers as discussion
leaders will probe and draw out more complete responses from the
students. This should create situations where the students will be able to
verbalize, or in some way show, the product of their thoughts (Sizer, 1984).
Another element of teaching that I like and will promote is the use of
small groups. In managing small groups--a lot of self-confidence and a
certain amount of willingness to risk is necessary if a teacher is to venture into
these unfamiliar waters (Tye, 1984).
I intend to promote both discussion and small group work as primary
methods of conducting classes in the school I administer. In both these
settings teachers will need to ask more open-ended questions. Learning is
more meaningful and likely to be permanent when the learner has an
opportunity to make it his or her own through both active involvement and
reflection (Tye, 1984).
I believe, as does Boyer (1984), that high schools help all students
develop the capacity to think critically and communicate effectively
through the written and spoken word. Not only must the teachers
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encourage and expect our students to answer orally more completely,
they will also need to employ more essay questions. This should be of
benefit in two ways. First, if students are required to think more completely
about their answers; they will think more critically about what they are
expected to know. Secondly, the more that they write the better they will
become at expressing themselves in writing.
If teachers see themselves as workers, they will treat the students more
as objects and less as human beings (Gough, 1987). This is, I believe, a role
that many teachers feel is theirs. I also believe that as these teachers feel
that their role as professionals decreases they will feel less important in the
school setting.
I will promote a feeling of respect and professional standing for all staff
members. I will encourage them to likewise treat all their students with
dignity and respect.
As an administrator I will seek, as Henley (1987) suggested, teachers
trained to solve problems by looking at school through the eyes of their
students. When the teachers view school through the eyes of their students,
they will treat others as they would like to be treated.
The Principal as a Change Agent
I believe that schools were first developed so that information could
be passed on to the next generation. The world is an ever-changing
environment. Significant events have created massive jumps in the rate of
change. The industrial revolution and the atomic/space age are but a few
examples (Tye, 1984).
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In developing the overall educational program of the school I lead, I
will need to develop a plan that includes a general outline of all activities
and programs. Part of my responsibilities will be to assure the soundness of
our program. The state and its public expect soundness from our schools in
terms of major functions and comprehensive objectives, but not by
specifying particular learning at particular ages or stages (Tyler, 1987).
My goal in the reform of the school I administer will be to establish
priorities, since not everything needed can be done at once (Tyler, 1987).
In the school I lead I will attempt to assess the particular reform needs and
propose changes based on what is in my opinion the greatest need area.
As each need is met, I will focus reform in other areas and return to old areas
when they require updating or review.
District leadership is essential to transform state initiatives into integrated
visions of local reform (Odden & Marsh, 1988). This leadership needs to be
aware of the pressures for or against any proposed change. Many
reformers seem to wear blinders, seeing only part of what constitutes a
healthy education system (James & Tyack, 1983). Leadership and vision
are necessary to lead others to a better way of imparting learning to the
students of today and the future.
Currently many persons, both in and out of education, are looking
forward and backward at the development and direction we take when
educating our children. I feel that it is necessary to make myself aware of
proposed changes in how and for what purposes we are educating our
students. I will ultimately be responsible for the outcomes of the educational
processes of the school I administer. Staying current in trends of education
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and initiating and integrating these trends into the school's curriculum will be
my responsibility.
We are currently headed into a greater amount of federal control than
we have ever experienced. Not since the alarm of the Russians launching
Sputnik in 1957 and President Kennedy's call to land a person on the moon
has there been so much attention on how, what, and where our students
are learning (Tyler, 1987).
Change in school operation comes from many fronts. Industry,
government, and institutions of higher learning are but a few. The trends put
forward by those intent on improving education lack considerable
empathy for those of us in the front lines of educating children. Everyone
seems to have an opinion on how to improve schools--everyone except
the classroom teacher (Henley, 1987).
The mobility and interdependence of our society undermined the
idea that local communities should have a free hand in educating their
children. National survival requires policies and programs not subject to
local vote; that local control in practice could not be reconciled with the
ideals of a democratic society (Lieberman, 1960).
The professional teachers that staff the schools of our country groan at
every announcement concerning improving education. They are the ones
that must bear the burden of implementing these changes if they are to
come to pass at all. Should these teachers have an independent thought
concerning improving education, all to often they have no or at best a
limited forum to exercise this option. Behind the classroom door is the only
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individual autonomy a lot of teachers have (Brandt, 1989). This is not the
option that I prefer the teachers of the school I lead to take.
In the school I lead, independent thoughts about improving the
delivery of material to the students will be encouraged. These teachers will
have the power and responsibility to find or develop new ways that can
aid in meeting the goals of the school district. They will not only be
encouraged as individuals but as groups to do this. I also will encourage
involved teachers to share their work with their fellow teachers.
I believe that my basic role in reform is that of facilitator and
coordinator. Many of the ideas must come from the staff. I will encourage
them and check for soundness. I will also be responsible for assuring that
reform proposals do not conflict with each other. Much of my responsibility
will be setting timelines and assisting with completion of tasks. Tyler (1987)
found that it takes six or seven years to get a reform working as intended.
Most implementation plans greatly underestimate the time required. With
this in mind it increases the necessity of sound practice since a change in
staff is a real probability over this time span.
Curriculum
I enter education administration as a specialist in business education; in
all other areas I am a generalist. My position in managing these other
areas will be of a global nature. I will be an initiator and facilitator of
processes that allow and encourage change. I will need to rely on the
specialists in these areas to fill in the fine details on how /what curriculum
changes can best meet the educational goals of our school.
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I agree with Goodlad (1983) that school districts should be expected to
assure the presence in each school of a comprehensive curriculum
encompassing academic, citizenship, vocational, and personal goals
equally accessible to all students. These are goals for schools each
community and our society has a right to expect us to meet as completely
as possible. In the school I lead, I must do everything in my power to
improve every aspect of the school. This is a task that any individual, leader
or not, cannot accomplish alone. Fortunately, teachers, on whom school
improvement primarily depends, can be motivated to do the job. It
behooves those in positions of authority to provide the necessary trust,
support, and resources (Goodlad).
An educational leader can gain the public's attention and
cooperation by using calls for reform as the basis for local and carefully
focused school improvement programs (Tyler, 1987).
There are two conditions that must be met so that schools may change
and improve. First, communication must be clear. Just as teachers prepare
for classes, principals must prepare the proper conditions for reception of
new information and must follow-up with a check for understanding.
Second, teachers must have the power and responsibility to implement
changes.
Empowerment
All efforts to reform the school I administer will be my responsibility. Efforts
to reform do consume time and energy. I will have responsibilities other
than school reform. Efforts to save time and energy through circumventing
the active involvement of teachers are largely fruitless (Tyler, 1987).
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Therefore, I will make every effort to include, in the planning and
implementation of changes, those that will be impacted by reform. Those
staff members must be an important part of planning and implementing
any reform. The success of any program rests almost entirely on the
cooperation and commitment of these teachers. This cooperation and
commitment will be built on their ownership of proposed reform.
Too frequently principals assume that teachers understand only to learn
later than there has been considerable misunderstanding. Everything
possible must be done to see that each teacher understands new initiatives
(Aquila & Galovic, 1988). Clear communication is essential and checks for
understanding must be made periodically.
Communication is a cooperative enterprise requiring the mutual
interchange of ideas and information and out of which understanding
develops and action is taken. Communication can also be regarded as a
tool for drawing people and their viewpoints closer together and thus,
facilitate the quality of the relationships they enjoy (Kindred, Bogin, &
Gallahger, 1990).
I will attempt to increase understanding and communication by
implementing change in segments. This I feel will reduce the possibility of
misunderstanding and will provide time for the staff to internalize the
change. Change should start by identifying key concepts to be covered
before moving to more specific objectives (Cawelti, 1982).
Having people who are powerless to solve a problem and hash out
solutions to these problems is a waste of time (Johnston, 1985).
Decentralization or empowerment of others within a society, organization,
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or institution to tackle problems and to bring about change is necessary
(Hunter, 1989).
Any campaign to empower teachers will be aided by parallel efforts
to strengthen the ability of principals to do their own jobs better (Stimson &
Appelbaum, 1988). I believe that the principal should be the educational
leader of his/her school. A principal often has to go to extremes to
demonstrate a sincere desire to receive honest feedback and a
willingness to make appropriate changes (Stimson & Appelbaum).
I believe leadership by a principal must be much more than
instructional leadership. As Goodlad (1983) and Tye (1984) suggested, I as a
principal, must continually search the school for promising leaders and
provide selected individuals with paid leaves of absence, when possible,
for securing the necessary training.
Shared responsibility for initiating and implementing change will be the
goal. Top down schemes can easily be subverted in schools and
classrooms if they have little support from parents, students, and teachers
(Powell, Farrar, & Cohen, 1985). Empowering others to make proposals will
gain greater commitment from these people when program changes are
accepted by the administration and the school board. I feel that directives
regarding change have little or no appeal to most staff members. Getting
them on board early will virtually eliminate the need to stamp out the fires of
resistance that inevitably follow change proposals.
During the last several years considerable talk about effective
schools has entered professional journals and education preparation
classes. Whereas I am not totally discounting this research, I do feel that
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to try to implement a canned program in any one school would be
wrong. Embracing the effective schools research would shove the
curriculum toward a more uniform track for all students (Cuban, 1983). This
standardization would assure exposure of all students to common
information. They would/could be expected to complete or repeat
certain tasks with a greater degree of uniformity. This I fear would
dampen the enthusiasm for trying new ways to increase the effectiveness
of the school. In the school I lead all innovative programs such as
effective schools research, will be looked at with quite cannibalistic intent.
It will be a priority to pick from or encourage others to pick from these
programs to glean the most appropriate and helpful portions to be
installed in our curriculum.
In many ways today's schools are missing an important goal. The
needs of adolescents to understand themselves and to make sense of
their world are not strongly reflected in curriculum recommendations
(Arnold, 1982). The curriculum should be much more than books and
handouts. Schools are not wholly or even primarily a place for kids to
pick up knowledge presented to them by others. It is a place where
they learn how to present themselves with knowledge (Sizer, 1984).
Core curriculum courses provide a common intellectual foundation
and lay the groundwork for further study. They reflect the faculty's shared
thinking about what is essential to learn and embrace (Cheever & Sayer,
1982). Educators need to reflect on what they or others have chosen for
their courses. Do the courses meet the needs of the students and
society?
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In the school I administer teachers will be encouraged to see the
curriculum through the eyes of the student. They will need to evaluate
what is being presented and how it is presented. They must ask
themselves does this meet the needs of the students? Does this mesh
with the students' knowledge base? Does this add to or detract from the
students' ability to solve future problems?

facjlitatioo Learnino
Teaching must be taken out of privacy and autonomy to become
the business of the entire school and its staff (Goodlad, 1983). This does
not necessarily assure continuity of programming or availability of the
best uses of resources. Reducing the perennial isolation of teachers and
nourishing collegiality are necessary conditions to enable teachers to
pursue unfamiliar and even risky classroom techniques (Cuban, 1982). I
feel that concepts such as team teaching and teacher mentoring must
be realized in today's schools if these schools are to meet the needs of
today's society. The added enthusiasm and commitment of input from
peers must have a positive effect on the presentation of material. The
added association with other teachers and sharing of ideas give more
roads to follow (Miller, Thomson, & Roush, 1989).
Another concept that I prefer is teachers teaching in areas of interest
rather than just areas of certification. The principle is that teachers would
be expected, individually or in teams, to teach more widely across the
curriculum than is presently the case (Sizer, 1984). I have and I know of
other teachers that have assisted in teaching classes that are outside
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their certification area. We all experienced an increased sense of
commitment to the common goal of educating our students.
Collaboration will be a major part of the structure of our school.
have lived it and I believe in it. Collaboration is too valuable to be
rejected as a fad and too difficult to be embraced without examination
(Porter, 1987). I do not have all the answers, but, I will continue to pursue
and promote this as a teaching tool.
The process of teaching and learning tends to be shaped by the
materials of teaching and learning (Frymier, 1981). I feel that a wider
variety of materials must be used in the instruction of students. The wider
variety of materials should increase the possibility of a wider variety of
presentation techniques. As stated earlier, I like small group, class
discussion, and direct instruction of students. I do not feel that any one of
these methods holds all the answers to complete instruction. However,
when small-group techniques are used, students begin to feel
comfortable about class participation (Arnold, 1982). Greater active
participation by students increases the amount of actual learning these
students experience.
As an administrator, I will promote cooperative learning. The amount
of evidence supporting the use of cooperative learning is considerably
greater than the evidence supporting any other instructional procedure
(Johnson & Johnson, 1984). Cooperative learning places the
responsibility for learning on the student. It improves achievement and
the students' attitude toward school and learning (Smith, 1987).

Teachers in the school I lead will be encouraged to implement
cooperative learning activities in their lessons. I feel this will greatly
increase the effectiveness of the curriculum material in raising student
achievement. lnservice programs will be conducted concerning "how
to" for those teachers who are unaware of this technique. Teachers will
also be encouraged to share information and knowledge about
cooperative learning with each other as a part of their collaborative
experience.
Technology
One area of education that has made great leaps in the last few
years and seems likely to make even greater jumps in the future is the
use of technology in the classroom. New technologies now compete
with or replace chalkboard learning and expository teaching (Barber,
1986).
The electronic age has made much more information available to
our society as a whole. Students need more freedom and greater
access to resources throughout their school communities (Barber, 1986).
New technologies make this not only possible but necessary.
Often today's students have access to, on a private basis,
advanced technology. They can and do learn more and become
much better informed on a variety of subjects than even those charged
with teaching in these areas. I feel that it is an absolute must that schools
make every effort possible to gain access to information through the
same technologies that are available to those in private enterprise.
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Time formerly spent hand-scoring objective tests can be devoted to
reading and responding to essay questions. The rapidity of computer
scoring plus the use of more essay questions means that students will likely
be getting more feedback, more rapidly, than every before (Tye, 1984).
Concepts like critical thinking have been goals of classroom
teachers for years. The teachers of the school I administer will give tests
that broadly cover the general knowledge of what they want tested.
They will assign a reasonable number of essay questions that test for a
deeper understanding and reflect some level of critical thinking. In the
school I administer critical thinking skills and a deeper knowledge of
material will be required of the students; therefore, teachers will need to
use these technologies to meet all student needs.
Considering that all students do not share identical learning styles
and interests, I will require a greater diversity of materials and methods for
delivery. We must create learning environments that are conducive to
different forms of study (Barber, 1986). This environment must include using
a wider variety of learning materials--more movies, slides, references,
and software (Tye, 1984). An expanded delivery system including
interactive TV must be available. I feel that all these technologies are
necessary to interest and excite more students. Students and teachers
will not be allowed to fall into a rut of repetitive presentations.
Supervision
With the increasing complexity of the world it is even more important
to recruit and retain good teachers. As a school administrator, I will not
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be satisfied with adequate teachers. One of my goals will be to
increase the effectiveness of all the teachers I supeNise.
I believe that formative evaluation completed in a timely manner is
the way to develop a good staff. I will use, as Chrisco (1989) suggests, a
three stage approach: (a) a preconference, (b) the observation, and
(c) a post conference. I can best gather this information by maintaining
an involvement with the staff and students of the school I lead. The
feedback and questioning of a teacher in a preobseNation
conference regarding all aspects of a given lesson should guarantee
greater levels of achievement from staff and students. The
preobseNation conference itself will clue me as to what I might expect
to see during a classroom obseNation.
Observation to see that what is planned does happen the way it
was designed to is one of the key elements of an observation. Noting,
with the use of selective verbatim note taking, what was said and how
these interactions are dealt with will give me a good frame of reference
when consulting with the teacher in a post observation conference.
Noting the overall ambience of the classroom will aid in evaluating the
overall effectiveness of the teacher.
The post observation conference is the place where growth
potential will be discussed. Discussion of alternate delivery methods can
be explored. Most importantly at this point I will be able to reinforce the
most productive points of what had been obseNed, strengthening the
chance of it happening again.
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The post observation conference is where I will discuss with the
teachers of the school the target areas or improvement plans that they
will need to work on. The selection of these target areas will be the result
of my diagnoses of these teachers needs (Knoll, 1987) and a discussion
with the involved teacher. I feel that each teacher should have at least
two improvement targets each year. One of these targets should reflect
an area that the teacher personally feels a need to work on. Another of
these targets should reflect an area that meets district goals. Here again,
to allow for a feeling of success the actual number of targets should be
limited by need and the ability to accomplish each of these goals. To
establish a feeling of accomplishment I will have the teachers focus first
on areas they can master easily. Secondly, I will focus on more difficult
areas of need.
Summative evaluations are generally required of all school
employees each year. During these conferences I will discuss with each
teacher his/her success in meeting past improvement plans. Also to be
discussed will be the teacher's overall effectiveness to the district.
Hopefully these results will be noted in objective terms. Both positive and
negative results will be noted.
Summation
This paper expresses my views and beliefs as a secondary school
administrator. I know that I will be responsible for leading the school to
greater achievement. I will also be responsible for assisting the teaching
staff and to some extent the students in goal setting. The one thing that I
learned from the preparation program is that I must constantly be aware
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of new innovations in education. Studied and controlled change is
necessary and I am the person who must be in control of the direction of
that change.
Since I began teaching many changes have entered the world of
education. New technologies have developed. Computer programs
have replaced many of the routine tasks that teachers of the past have
devoted many hours to complete. Schools were, even when I entered
the profession, in direct competition with entertainment venues as TV.
Since I entered the administrator preparation program more
educational entertainment programming has entered the schools.
Specific educational programming, Channel 1, is being broadcast
directly to schools to enliven the curriculum. Interactive computer video
has also become available to our students. Other advances are
forthcoming. I will need to assure a receptive atmosphere for these
technologies to assist in the education of the students of the school I
lead.
A major portion of my vision is to reflect on what I and the teachers of
the school I administer are doing. To keep looking to the future,
assessing the needs of not only the graduates of the current year but the
future graduates that may not have even have entered high school yet,
to assure that we are preparing our students for these current and future
needs. My mission is to try to develop a school that can come as close
as possible to meeting those needs. The total development of my vision
and mission will never be complete.
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